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Inspiring practices that promote the welcome, inclusion and educational
perseverance of Indigenous students

Tools available in the Toolbox

Avenues for collaboration between Native Friendship Centres and schools,
school boards and school service centres.

Further reading or resources to encourage reflection or deepen the
understanding of a subject
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Colonialism:

Decolonization:

First Nations:

First Peoples:

Indigenous:

Inuit:

Non-Indigenous:

A structure of domination based on dispossessing people of their land and political
authority. Characterized by the appropriation of the territory's resources, and the
appropriation of the spirit and political autonomy of the colonized people.

A critical process of deconstructing colonial knowledge, ideologies and structures
to enable the recognition and revitalization of Indigenous ways and world view. The
decolonization process allows for actions to be guided by the intentions, perspectives
and goals of Indigenous people themselves.

The term “First Nations” is used to refer to all Indigenous Peoples in Canada, with the
exception of the Inuit and Métis. The term “First Nations” came into common usage
in the 1970s to replace the terms “Indian” and “Indian band,” which many people find
offensive. Although the term “First Nations” is widely used, it has no legal definition in
Canada.

The term “First Peoples” describes the original inhabitants of Canada and their
descendants. This includes First Nations, Inuit and Métis.

In Canada, the term “Indigenous” refers to the First Peoples of North America and
their descendants. According to the Constitution Act, 1982, it refers to three distinct
cultural groups, namely the First Nations, Inuit and Métis.

Indigenous people of northern Canada who live in Nunavut, the Northwest Territories,
northern Quebec and northern Labrador.

People who are not Indigenous.

“It is precisely because education was the primary tool of oppression of Aboriginal
people, and miseducation of all Canadians, that we have concluded that education
holds the key to reconciliation.”

- Justice Murray Sinclair,
Chair of the Truth and Reconciliation Commission of Canada



The Native Friendship Centre Movement has been growing in Quebec for over 50 years. The Movement
comprises the Native Friendship Centres and the Regroupement des centres d’amitié autochtones du Québec
(RCAAQ), as well as all the Indigenous people who use the Centres. Together, they combine their efforts to
improve the quality of life of urban Indigenous people and foster the harmonious coexistence of communities
in the cities of Quebec.

The Quebec Native Friendship Centre Movement is:

-» Native Friendship Centres in several cities where there is a strong Indigenous presence.
-» Approximately 300 employees in the Movement, more than 80% of whom are women.
-» More than 200 partners that contribute to the success of the Native Friendship Centre Movement.

-» More than 2,500 young people involved and participating in the Native Friendship Centres’ programs
and services.

The RCAAQ is the provincial association that represents the Native Friendship Centres. Founded in 1976, the
RCAAQ advocates for the rights and interests of Indigenous citizens living in cities and actively supports the
development of its affiliated Native Friendship Centres.

-» Native Friendship Centres are urban service hubs, living environments and cultural anchors for
Indigenous people;

-» Interveners from these Centres work to build bridges and provide liaison and support for the family-
school-community relationship.

Located in major urban areas, such as Montréal, and in smaller cities in more remote areas, such as Senneterre,
Native Friendship Centres deal with very different realities. Variables include accessibility to public services,
socio-economic issues in the city and the specific characteristics of their members (nation of origin, language,
socio-economic situation, needs, etc.).

All the Native Friendship Centres share the common mission of improving the quality of life of Indigenous
citizens living in or passing through urban areas. They are multi-service centres located in urban areas that
meet the needs of First Nations, Inuit and Métis * people. Their “open door” policy means that all are welcome,
regardless of status, nation of origin or place of residence. They create a continuum of integrated services to
support individuals and families in all areas of life.

* In Quebec, the provincial government does not recognize any Métis nation within its borders.



Providing a welcoming, inclusive school environment that nurtures harmonious living and learning for all
students is the shared responsibility of everyone in the education sector.

This guide is a reference tool for welcoming, including and promoting the educational success of Indigenous
students in Quebec’s elementary and secondary schools. It provides information on the main issues related
to the educational success of Indigenous students, practical courses of action, examples of inspiring practices,
tools and resources to go further. Above all, it provides inspiration and ideas for encouraging collaboration
between Native Friendship Centres and schools, school boards and school service centres (SSCs).

This guide is intended for all those in the Quebec education sector who wish to improve their practices, including
school administrators, school board or SSC professionals and classroom teachers. We all have a responsibility
to make our schools welcoming and inclusive spaces, to stamp out systemic racism and to recognize the value
of Indigenous cultures and knowledge in education. As outlined in Quebec’s Policy on Educational Success, the
threefold mission of schools is to educate, socialize and provide qualifications. This mission goes far beyond
formal qualifications, instead taking into account the full potential of individuals in their intellectual, cognitive,
affective, social and physical dimensions, from the moment they enter school. It is imperative that we take
action to ensure that our schools help Indigenous students develop their full potential.

Reading this guide is therefore a first step for those who, with empathy and cultural and pedagogical humility,
wish to work toward enhancing the welcome, inclusion and educational success of Indigenous students.

“Teachers play an indispensable role in the process of reconciliation with Indigenous
Peoples (...). [They must work to] prioritize the strengthening of intercultural
understanding, empathy and mutual respect.” (Government of Québec, 2020, p.
14).

“For every educator, our responsibility is making a commitment to both unlearn and
learn—to unlearn racism and superiority in all its manifestations, while examining
our own social constructions in our judgments and learn new ways of knowing,
valuing others, accepting diversity, and making equity and inclusion foundations
for all learners.” (Battiste, 2013, p. 166)
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Indigenous Peoples in
Quebec are:

53 %

Of the First Nations and Inuit population
reside permanently in cities®.

Cities also are often a place of transition
or temporary settlement.

In urban areas, Indigenous people
have been taking action, gathering and
organizing resources for several decades
already. Proof of this is the large number
of urban Indigenous organizations in the
province, including the Native Friendship
Centres.

TOOL 1 Map of First Nations, Inuit and affiliated Native Friendship Centres in

Quebec

You can have this tool printed for display in your classroom.
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Commiissions of inquiry

In recent decades, concerns about the education of Indigenous students have been the subject of several
commissions of inquiry at the provincial, national and international levels.

These various reports call for greater consideration of the historical and contemporary realities of Indigenous
students.

Public inquiry Commission on
relations between Indigenous peoples
and certain public services in Quebec :
listening, reconciliation and progress
(Viens Commission)*

Calls to action

Truth and Reconciliation Commission of
Canada’®
Calls to action

Royal Commission
on Aboriginal Peoples?
Recommandation

3.5.5 Federal, provincial, and territorial
governments collaborate with
Aboriginal governments,
organizations and educators to
develop or continue developing
innovative curricula that reflect
Aboriginal cultures and community
realities, for delivery:

a) atall grade levels of elementary and

7 : We call upon the federal government to
develop with Aboriginal groups a joint strategy
to eliminate educational and employment gaps
between Aboriginal and non-Aboriginal
Canadians.

8 : We call upon the federal government to
eliminate the discrepancy in federal education
funding for First Nations children being
educated on reserves and those First Nations

11 Make implementation of student
retention and academic success measures for
Indigenous students and young people a
priority and allocate the amounts required,
guided by the needs identified by the
Indigenous peoples themselves and
complying with their ancestral traditions.

21 Further enrich the Québec curriculum by
introducing a fair and representative portrait

of Québec First Nations and Inuit history,
working with Indigenous authorities.

22 Introduce concepts related to Indigenous
history and culture as early as possible in the
school curriculum.

secondary schools;

b) in schools operating under Aboriginal
control; and

) in schools under provincial or
territorial jurisdiction.

children being educated off reserves.

10 : We call on the federal government to draft
new Aboriginal education legislation with the
full participation and informed consent of
Aboriginal peoples.

UNDRIP MMIWG
2007 2019 .
RCAP TRC VIENS
1996 2015 2019

Articles
United Nations Declaration on the
Rights of Indigenous Peoples®

14.2 Indigenous individuals, particularly
children, have the right to all levels and
forms of education of the State without
discrimination.

14.3 States shall, in conjunction with
Indigenous peoples, take effective measures,
in order for Indigenous individuals,
particularly children, including those living
outside their communities, to have access,
when possible, to an education in their own
culture and provided in their own language.

15.1 Indigenous peoples have the right to
the dignity and diversity of their cultures,
traditions, histories and aspirations which
shall be appropriately reflected in education
and public information.

Calls for justice

National Inquiry into Missing and
Murdered Indigenous Women and
Girls®

1.1 We call upon all governments to
ensure that equitable access to basic rights
such as employment, housing, education,
safety, and health care is recognized as a
fundamental means of protecting
Indigenous and human rights,

11.1 We call upon all elementary,
secondary, and post-secondary institutions
and education authorities to educate and
provide awareness to the public about
missing and murdered Indigenous women,
girls, and 2SLGBTQQIA people, and about
the issues and root causes of violence they
experience.

Despite all the findings and recommendations that have been made over many years, too few actions have
been taken that would have a significant positive impact on Indigenous people, and such actions have often
been delayed.
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Working together to support Indigenous students in their educational success

In the forest, all living things and elements live together in harmony, each playing an important role in the
health and balance of the whole. For a new tree to grow and develop, several factors are involved, including the
soil quality, light, animals, insects, fungi, plants, etc. Just like in the forest, we know that for students to develop
their full learning potential, collaboration between many different actors is needed.

Inthe case of urban Indigenous students, we know that their perseverance and success depend on their parents,
family, community, Indigenous community organizations, Elders, school administration, school, afterschool
services and classroom dynamics. This guide focuses on the three main types of issues (school, language and
coexistence) that influence the success and well-being of Indigenous students in Quebec schools. Note that
these three issues are interconnected and cannot be considered separately. It isimportant to keep in mind that
the three issues affect all actors involved with Indigenous students.

We are all responsible for thinking about these issues and working in a collaborative and open manner to
support Indigenous students in developing their full potential.

This guide exists because Indigenous families and Native Friendship Centres see schools as essential allies
in reducing inequalities for urban Indigenous people and in promoting harmonious ways of living together.
Together, we can take this first step to ensure that our children and youth have equal opportunities to
develop and to pursue their aspirations.



students

Who are urban Indigenous students?

In the context of the increasing urbanization and mobility of Indigenous families, a growing number of
Indigenous children and adolescents are attending Quebec’s public schools.

Indigenous students:

-» Have a different experience of school, family, social and cultural contexts than non-Indigenous students and
newcomer students;

- Frequently experience school transitions outside cycle changes which are often very complex as they involve
cultural, family, academic and geographic changes;

-» Often have an interrupted school career and a very low graduation rate—realities that are attributable to the
many systemic barriers they face.

In high school, Indigenous students are over-represented among those showing educational delays. In addition,
the over-identification of learning and language difficulties among Indigenous children is of great concern.

Barriers Indigenous students face in cities’

INCOMPATIBILITY
of methods and

approaches
ISOLATION
Geographic, linguistic RACISM AND
and cultural DISCRIMINATION

APPROPRIATION/
REAPPROPRIATION
OF IDENTITY

Barriers to learning
linked to the student's
language, culture and
territory

INSTABILITY
Socio-economic
and residential

CULTURE SHOCK Sense of
and loss of INSECURITY AND
reference points DISTRUST TOWARD
PUBLIC SERVICES

Currently, there is no data to determine how many Indigenous students attend Quebec's public schools and no
means of tracking their academic success. Nevertheless, it is estimated that more than a third of Indigenous
students attend a school in Quebec’s public system.
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Negative educational and social experiences in the city for Indigenous students and
their parents are detrimental to school perseverance and success.

THE NATIVE FRIENDSHIP CENTRES

7 ) Turn to the Native Friendship Centres to:

->

->

V‘/) TAKE IT FURTHER
()™

- Urban Indigenous People and the Accessibility of Public Services — Portrait of the Situation in
Quebec, 2018 published by the RCAAQ (2018) (French only);

-» Le point de vue de jeunes autochtones en milieu urbain sur leur parcours scolaire, published
by Natasha Blanchet-Cohen et coll. In the Revue Jeunes et société (2018) (French only);

-> Vidéo Nous|US, celebrating 50 years of the Quebec Native Friendship Centre Movement.
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https://www.rcaaq.info/wp-content/uploads/2019/08/RCAAQ_Portrait_Provincial_FR.pdf
https://www.rcaaq.info/wp-content/uploads/2019/08/RCAAQ_Portrait_Provincial_FR.pdf
https://www.researchgate.net/publication/338390057_Le_point_de_vue_de_jeunes_autochtones_en_milieu_urbain_sur_leur_parcours_scolaire
https://www.youtube.com/watch?v=-FYl7PAQQHE

PART 1 -
SCHOOL ISSUES

Nearly a third of urban Indigenous students are behind in their education
by the time they reach high school.

FINDINGS®

1 - Realities of Indigenous students are not recognized and are not properly addressed
in schools

Transitions and hyper-mobility

The lives of many Indigenous families are shaped by numerous relocations, particularly between urban and
community settings. More than half of Indigenous students have experienced at least one school transition in
addition to the usual educational changes (childcare—elementary—high school). When a student moves from a
community to an urban school, the transition is particularly complex because the school systems are completely
different. Moreover, transitions are not always planned and can occur at any time during the school year.

Socio-economic factors

Many Indigenous families struggle with economic poverty and social challenges associated with the
intergenerational consequences of colonial policies and systemic racism, such as the low educational attainment
of many parents and the difficulty families have in accessing affordable, quality housing.

Rebuilding a trusting relationship with the school system

Indigenous students are often direct descendants of residential school survivors. Their parents and grandparents
may be distrustful of Quebec’s school system, which is still often representative of abuse and oppression. This
past may seem like a long time ago, but the wounds from it are still very present in many families.
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2 - Methods of welcoming Indigenous students are often absent or inadequate

-» In general, school staff are not sufficiently aware of Indigenous realities and do not receive the training or
tools to learn about them.

-» Indigenous students find themselves immersed, on a daily basis, in a cultural and linguistic environment that
is very different from their own. For some, this can result in cultural shock.

-» Most schools are not prepared for new students’ arrival during the year, although this is common for
Indigenous students.

3 - New students are often inaccurately assessed, resulting in an over-representation
of Indigenous students in special education classes

-» In general, diagnostic tests for learning and language disorders are not adapted for Indigenous students.
-» Indigenous students’ knowledge and proficiency in the language of instruction should not influence how
their skills are assessed in other school subjects. Interpretation services should therefore be provided.

-» Indigenous students who receive part of their schooling in their communities should not be penalized for any
mismatches or gaps between the different school curricula. It should be noted that the Quebec’s Ministry
of Education validates and endorses the curricula of all First Nations/Inuit schools for each grade level. In
this context, making students repeat a grade they have already passed would be not only inappropriate but
discriminatory.

4 - Elementary and secondary school curricula do not address historical and
contemporary Indigenous realities, nor the cultural and scientific contributions
of the First Peoples

- Many studies have demonstrated the importance and relevance of teaching all students about these facts,
in order to properly prepare them to be part of an open and inclusive society.

-» History programs reflect a colonial perspective of Indigenous peoples in Quebec and Canada that is relegated
to the past.

-» Teachers often do not have the reflex or the necessary knowledge to include Indigenous aspects in the
learning content. However, doing so would not only allow all students to discover Indigenous knowledge and
cultures, but also show recognition of Indigenous students.
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COMPETENCY 15: Value and promote Indigenous knowledge,
worldviews, cultures and history

This competency has been proposed for the Reference Framework for Professional
Competencies for Teachers and developed jointly by the First Nations Education Council
(FNEC), the Institut Tshakapesh and the Centre de développement de la formation et de la
main d’oeuvre Huron-Wendat (CDFM), with the unanimous support of the provincial table
on the educational success of Indigenous students. The key elements described in this
competency would enable teachers to have a greater understanding of Indigenous learners
and to work alongside them to create an equitable and inclusive learning environment.

For more informations on Competency 15, visit the FNEC website in the "Achievements"
section.

5 - Pedagogical approaches in schools could be more inclusive and more in line with
Indigenous pedagogical approaches

-» Many studies have demonstrated the positive impact of inclusive pedagogical approaches and Indigenous
pedagogy on all students, Indigenous and non-Indigenous.
- Using Indigenous pedagogical approaches and the holistic view of learning would be beneficial to all schools.

-» In general, teaching and assessment do not take into account this holistic view and the ways in which
knowledge is transmitted in Indigenous pedagogy.

INCLUSIVE APPROACH

Inclusive education® draws on the strengths, qualities or skills of people in a community.
The aim of this relational dynamic is to ensure that children with specific needs can develop
their full potential and learn the skills they need for autonomy and self-determination. Being
inclusive means first and foremost looking at and deconstructing one's own cultural biases
through a lens of cultural humility. This approach is beneficial for all students!
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For Indigenous people, education:

-» Is a holistic and voluntary process that continues throughout life;

= Includes all dimensions of the individual: mind, body, heart and soul (interconnectedness);
- Aims to ensure the overall well-being of the individual and the community;

-» Is rooted in the language, the culture and the land;

-» Goes beyond the classroom and the concept of academic success;

-» Includes all relationships and life experiences.™

A holistic view of educational persistence and success allows for
consideration of different forms of educational success.

Integrating Indigenous approaches,
teaching and values into the classroom

THE DREAMCATCHER OF LIFE: THE DREAMCATCHER
OF LIFE IS A CULTURALLY SAFE SERVICE APPROACH
TO SUPPORT THE DEVELOPMENT OF INDIGENOUS
CHILDREN.*

The four action areas—cultural knowledge (spiritual),
healthy living (physical), support network (mental) and
enriching the parenting experience (emotional)—are the
gateways for parents and families. The feathers which
are social justice, safety net and identity pride, represent
the longer-term changes that are needed to support the
development and well-being of all Indigenous children.

* Diagram representing the optimal development of Indigenous children by the Val-d'Or Native Friendship Centre. Source: Centre d’amitié autochtone de Val-
d'Or (CAAVD) (2019) Final report on the assessment of the Abinodjic Il Project.
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Inuit Holistic Lifelong Learning Model

* Pour For more on the holistic learning models, see the Canadian Council on Learning document (CCL, 2009). The State of Aboriginal Learning in Canada: A Holistic
Approach to Measuring Success. Ottawa: Aboriginal Learning Knowledge Centre.
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https://www.afn.ca/uploads/files/education2/state_of_aboriginal_learning_in_canada-final_report,_ccl,_2009.pdf
https://www.afn.ca/uploads/files/education2/state_of_aboriginal_learning_in_canada-final_report,_ccl,_2009.pdf
http://bv.cdeacf.ca/EA_PDF/59335.pdf
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THE SEVEN SACRED TEACHINGS
(OR THE SEVEN GRANDFATHERS TEACHINGS)

The seven sacred teachings serve as a guide to and a means of entrenching traditional cultural
values. Although there may be some differences between nations or communities, the seven
traditional values are shared by most First Peoples.

WISDOM

Protecting knowledge is a path to wisdom. Communities are built on the gifts
that each person has received from the Creator. We must use all our gifts to
create healthy and peaceful communities.

LOVE

To know love is to know peace. We must love those around us, but we must
also love ourselves.

RESPECT

To honour all of Creation is to have respect. We must show respect if we want
to be respected.

COURAGE

Facing adversity with integrity. The courage teaches us to have the mental
and moral strength to do what is right and good, even if the consequences
may be difficult to accept.

HONESTY

Facing a situation with bravery. We must keep the promises we make to others
and those we make to ourselves.

HUMILITY

Seeing ourselves as a sacred part of Creation. Thinking of others before
yourself.

TRUTH

To know the truthis to learn, understand and respect the sacred teachings. We
must speak the truth and not deceive others, nor seek to deceive ourselves.

Inspired by:
Manitoba Trauma Information and Education Center (2021)
Best Start Resource Centre (2010) A Child Becomes Strong: Journeying Through Each Stage of the Life Cycle.
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ACTION AREAS

-» Establish policies to ensure equal opportunities in education: recognize circumstances that may influence
students’ capacity to learn (bilingualism, multiple transitions, intergenerational trauma, etc.).

-» Establish policies for voluntary self-identification of Indigenous students by nation and record statistics
related to Indigenous students.

-» Put in place a service dedicated to school transitions for Indigenous students, extending from early
childhood to high school, to help ensure the implementation and continuity of appropriate and effective
means of intervention.

-» Develop agreement protocols with Indigenous organizations, including Native Friendship Centres, to
facilitate the sharing of information and to formalize collaborative best practices.

AT SCHOOL

-» Create and adopt a strategic action plan to foster pedagogical approaches that are sensitive to Indigenous
realities and that value Indigenous knowledge and cultures.

-» Establish specific welcoming procedures for Indigenous students.

-> Establish advisory committees* to support Indigenous students and their families while developing and
applying intervention plans to ensure they correspond to the students’ situations and needs.

-» Provide ongoing education for all students and staff, including those in after-school services, on Indigenous
realities.

-> Provide ongoing training for teachers and all professionals who work with Indigenous students (including
speech therapists, resource teachers, psychologists, psychoeducators, special education staff, afterschool
staff, etc.) to ensure that Indigenous students have access to appropriate assessment and support services
that take into account their historical, family, cultural and linguistic realities.

= Put in place the necessary mechanisms to ensure that assessment, diagnostics and placement of
Indigenous students are in no way influenced by school professionals’ cultural and linguistic biases or lack
of knowledge of Indigenous realities, and conduct regular reviews to correct such errors.

* These committees may include parents, Indigenous liaison, a teacher’s aide, special educator (if needed) and psychoeducator (if needed). Support measures
and time spent on this task could be recognized for those involved.
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IN THE CLASSROOM

-» Obtain and use Indigenous pedagogical material.

—» Carry out projects designed to encourage Indigenous students’ success, using available funding*.
-» Promote learning through observation and experimentation.

-» Organize activities outside the school.

-» Provide tools for students to improve their vocabulary in the language of instruction (e.g., create a
glossary for all school subjects).

-» Encourage Indigenous and non-Indigenous students to work together by creating mixed groups.

-» Recognize the essential role of Knowledge Keepers in the transmission of Indigenous knowledge and
integrate this latter into certain lessons.

-> Allow students to take part in catch-up activities adapted to their realities (e.g., offer catch-up meetings
in a location chosen by the student and family, on a flexible schedule; provide remedial camps during the
summer; offer academic support at the Native Friendship Centre which Indigenous students are already
attending).

It is important to work collaboratively with the Native Friendship Centre and other community-based
organizations to ensure that the measures in place match the realities of Indigenous students and to ensure
that students’ families have access to the support they need.

Native Friendship Centres offer cultural activities for all students. You can work with the local Native
Friendship Centre team to organize a cultural activity for your class or for your school!

KNOWLEDGE KEEPERS

Indigenous knowledge includes the unique cultural systems, languages, governance systems
and history of the Indigenous people of a particular community or nation. Knowledge Keepers
are the people best positioned to define and transmit the Indigenous knowledge of their
community. Knowledge Keepers are often Elders.

Be careful: People are only considered to be Elders if they are publicly recognized as such by
their community. An Elder cannot be self-proclaimed. It is important to be sure of the legitimacy
of a Knowledge Keeper before inviting them into the classroom. You could do this by contacting
a local Native Friendship Centre or the local community's band council.

* There are operating budgetary rules for school resources that provide financial support for the educational success of Indigenous students in schools in the
Quebec school system. For more details, visit the Ministére de I'Education website.

RSO EONLLONRZLOR LR O CONR LR LONLLONILOILILONLL L



g INSPIRING PRACTICES

Inclusion of Indigenous pedagogy at Maniwaki Woodland School

The Western Québec School Board is developing practical measures to include Indigenous pedagogy,
using the hybrid approach developed by Diane Campeau. This approach can be summarized by the 3-4-
5 formula: the three dimensions, four elements (water, air, fire and earth) and five senses. For example,
one teacher at Maniwaki Woodland School fully integrated Indigenous pedagogy into her teaching
approach for secondary school science courses. This initiative led to a unique collaboration between
the SOreté du Québec, the Maniwaki Native Friendship Centre and the school: an educational activity
involving butchering an animal found by the side of the road. The activity was overseen by an Elder, the
traditional Knowledge Keeper for this practice.

For more information, visit the Western Quebec School Board website, in the "Educational project"
section.

Using the Seven Grandfathers teachings to analyze a novel

A grade 11 teacher in a Gatineau school used the teachings of the Seven Grandfathers to analyze
and understand a novel in her English class. This activity helped boost Indigenous students’ pride in
their identity while promoting openness and general knowledge about Indigenous realities among all
students.

For more information: Baskin, Cindy. Strong Helpers’ Teachings: The Value of Indigenous Knowledge in
Helping Professions, Toronto, Canadian Scholars’ Press (2016).

TOOL 2 Knowledge mobilization tool: summary of research findings in
Understanding and Supporting Harmonious School Transitions for
Indigenous Youth in Urban Settings

TOOL 3 Resources for raising awareness about Indigenous realities
TOOL 4 Examples and models: frameworks, policy and agreement protocols
TOOL 5 Checklist for developing and implementing a welcome and inclusion plan

TOOL 6 Recognized inspiring practices for more equitable assessment of Indigenous
students

TOOL 7 Checklist for developing and implementing an intervention plan
TOOL 8 Selection of resources for the classroom

TOOL 9 Selection of resources for developing practices and policies to support
Indigenous students’ educational success
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‘ ) Turnto the Native Friendship Centres to:

-> Contribute to developing or validating policies, mechanisms and procedures related
to Indigenous students.

-> Participate in follow-up and intervention plans for Indigenous students and their
families.

- Offer homework help*.

-> Offer after-school activities and summer camps*.

* Services offered vary from one Friendship Centre to another. Check with your local Friendship Centre
to find out which services are available to Indigenous students.

Ve ) - Understanding and Supporting Harmonious School Transitions for Indigenous Youth in Urban

Settings, published by RCAAQ (2020).

- Indigenous pedagogy and pedagogy of place: proposal for an Indigenous teaching model,
an article of Diane Campeau in the Journal Education et francophonie de I'Association

canadienne d’éducation de la langue francaise (2021).

-» Journal of Perseverence and Academic Achievement for First Peoples, published by the
Centre des Premiéres Nations Nikanite de I'Université du Québec a Chicoutimi.
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https://www.rcaaq.info/wp-content/uploads/2020/05/Harmonious-School-Transitions_ENG.pdf
https://www.rcaaq.info/wp-content/uploads/2020/05/Harmonious-School-Transitions_ENG.pdf
https://doi.org/10.7202/1077001ar

PARTZ -
LANGUAGE ISSUES

Indigenous students’ first languages should be valued
-» Language is central to the culture and identity of Indigenous peoples.

- Knowledge and mastery of their parents' first language is an asset for children
who are learning to read and for their overall well-being.

FINDINGS"

1 - Failure to recognize the first language of Indigenous students often leads to
misdiagnosis of language and learning disorders

In Quebec, several Indigenous languages are very much alive and in use. For example, Cree, Atikamekw and
Inuktitut are spoken by more than 80% of the members of a single nation.

-» Schools usually fail to recognize that English or French is often the second language of Indigenous students.
However, it is important to consider the linguistic context of each child when assessing whether their
language and learning are developing normally.

-» Even when children are not fluent in their Indigenous first language, that language may influence the way
they speak English or French. Such dialectal variations are often systematized within a nation and should not
be interpreted as language problems.

-» There are no standardized tools for measuring Indigenous language proficiency, so assessment results must
be interpreted with this in mind.

-» From grade 3 onwards, all learning and assessments involve reading in the language of instruction. This
makes it all the more important to consider students’ proficiency in the language of instruction so that
they are assessed on their skills in each subject, not on their skills in English or French. It is still common for
Indigenous students to be misdiagnosed as having learning difficulties when, in fact, their difficulties can be
explained by the context of learning in their second language.
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The meaning of words (s’emantics)l

“Each word has one or more meanings. The meaning of a word in one language may include several words in
another language. Thus, in French, one says ‘aimer, whereas in English there is a distinction between ‘to like’
and ‘to love. In Innu, the word ‘tetapuakan’ includes the words ‘chair, ‘bench,” but also several other sorts of
seats. While the Innu term is used for almost everything you can sit on (including the log around the campfire),
the words in French and English are not interchangeable”. (Bodson, 2019)*

Venn diagrams organize information visually in order to see relationships between words, such as their shared
aspects and differences. Children and teachers can use them to think about the logic of words, but also the
logic of Indigenous languages.

Aimer
The verb “aimer” in French covers both the verbs “to love” and “to
like” in English. In French, no distinction is made as it is in English;

Love  Like only the verb “aimer” is used.

(Ili}tllnlesblr’llflgr The word “nishin” in Innu can mean both “little brother” and “little

or sister)

sister.” The diagram shows the relationships between these words.
The link between “nishin,” “little brother” and “little sister” is
the qualifier “little.” Given the above, the word “nishin” could not
be used to refer to “big brother” and/or “big sister” in another
language.

Tetapuakan

Sofa

Chair In Innu, the word “tetapuakan” is used for “chair” but also “bench,”

“stool,” “sofa,” “armchair” and almost anything you can sit on.

” ou

Stool

Bench
Armchair

* The Venn Diagrams were created by Hélene Bodson.
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-» A child learning a second language often combines words from both languages in the same sentence,
and that's normal!

-> It might seem that the child’s range of vocabulary in each of the languages is limited, but when combined,
the range is similar to that of a monolingual child.

-> The child’s lexical knowledge varies from one language to another, depending on the context in which
each word is learned. For example, a child may use French or English for words related to school, and
their first language for words related to food. (This situation is known as diglossia.)

2 - Valuing Indigenous languages in the school environment can have a significant
positive effect on Indigenous students’ sense of belonging, self-esteem and
perseverance

-» Preventing Indigenous students from speaking their own language at school is discriminatory and detrimental
to their learning.

-» Many Indigenous children find themselves deemed “at risk” as soon as they start school, simply because of
their language skills. For some, this can lead to failures and a loss of motivation or lack of interest in school,
sometimes leading them eventually to drop out.

- When a school highlights the value of Indigenous languages, it encourages Indigenous students to take pride
in their identity and to have a positive perception of themselves. This is also true for Indigenous students
who have not had the opportunity to learn their language.

BE CAREFUL: Keep in mind that as a result of colonial policies, many Indigenous students and families do not
know their first language.

3 - In urban areas, preserving and transmitting Indigenous languages is a particular
challenge and concern for many parents

-» Language is a major part of culture.

-» The Indigenous languages that are still spoken in Quebec are unique in the world, and efforts must be made
to preserve them.

-» Being in a minority situation, Indigenous students in the city are at a very high risk of losing their first
language. Schools can position themselves as allies to parents and provide a safe environment for students
by protecting and valuing Indigenous languages.

Remember: it is parents who choose which language is spoken at home.

Bilingualism does not cause any problems or difficulties, neither for language
nor for learning.
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ACTION AREAS

- Provide special ongoing training for teachers, speech therapists and/or resource teachers on language
issues that affect Indigenous students. (For example, the structure of Indigenous languages spoken by
students, the influence of student’s spoken language on the language of instruction; the phenomenon of
linguistic interference in spoken and written language.)

-> Implement programs for Indigenous students that both support their acquisition of the language of
instruction and promote the value of their Indigenous first language.

-» Provide teaching materials and resources related to Indigenous cultures and languages (e.g., at the
school board’s or SSC’s central library).

-» Provide a glossary of basic words in the region’s most common Indigenous language(s) to all staff and
ensure that bilingual dictionaries are available.

-» For each subject, provide second-language students with a glossary of vocabulary words in the language
of instruction.

-» Create a directory of Indigenous language interpreters to facilitate communication with Indigenous
parents and students when needed.

AT SCHOOL

-» Highlight the value of Indigenous languages in the school. (For example, adopt guidelines, develop and
implement initiatives, and ensure their visibility).

- Offer an introductory course in the Indigenous language to school staff and/or as an extracurricular
activity.

- Provide students with books in Indigenous languages to encourage reading and literacy at home.

-» In the same way as for newcomer students, questions on diagnostic tests and assessments can be
translated in advance into the student's first language.
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IN THE CLASSROOM

-» Ensure that subject-specific vocabulary is clearly explained when students are learning in their second
language.

-» Ensure the visibility of Indigenous languages (e.g., posters and flyers, the school’s voicemail and school
calendar, word of the week, etc.) and in school media (e.g., radio, social media, newspaper, blog, etc.).

-» Invite Indigenous authors or poets to lead workshops.

-> Organize school or class projects on Indigenous languages and invite Indigenous students’ parents to get
involved (e.g., pictographs, storytelling, songs, etc.).

-» Encourage Indigenous students to speak their first language and share it with their classmates.*

-» Share music in Indigenous languages.

-» Create activities based on pedagogical contexts that are open to children's way of thinking (e.g., games)
and that allow children to explore reading and writing at their own pace.

Teaching Indigenous languages in secondary schools

Learning an Indigenous language as a third living language, in upper secondary
school levels, brings non-Indigenous students into contact with different cultural
realities. It also helps them develop an attitude of openness and respect toward
their Indigenous classmates.

For non-Indigenous students, learning greetings and other basic
vocabulary in the first language of their Indigenous classmates can help to
deconstruct stereotypes. Judgment is required because some Indigenous
students don’t speak an Indigenous langage.

* Research shows that children need to communicate in a language 40% of the time to become proficient in it!*?
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- Play is important for language development. It helps children not only use
but also understand language and symbolic representations. In the context
of play, children have many opportunities for language learning, in which
adults become key partners.

- It is important to communicate to parents of pre-school and elementary
school children that oral proficiency in the first language is an essential
basis for learning to read, even in another language.

Resources from the CPE Premier Pas
Great language stimulation resources (French only) for young children (up to
kindergarten) are available on the CPE Premier Pas website.

,d INSPIRING PRACTICES

Ongoing training on language issues specific to First Nations
-» The Institut Tshakapesh organizes ongoing training for resource teachers and special educators in
their schools.

—» The Centre des Premieres Nations Nikanite offers workshops for speech therapists on cultures and
languages in Indigenous communities, specifically those of the Algonquin, Atikamekw, Cree, Innu and
Naskapi nations.

Limiting cultural bias in assessment tools

In British Columbia, major work has been done to limit the cultural bias of assessment tools for
Indigenous children: even when they are proficient in the language of instruction, dialectal variations
can be identified in the English used by many Indigenous communities.

For more informations, see Jessica Ball and Barbara May Bernhardt, First Nations English dialects in
Canada : implications for speech language pathology (2008).

Inclusion of Indigenous languages at Maniwaki Woodland High School

Maniwaki Woodland School incorporated Indigenous cultures and languages through visible signs
that recognize the Indigenous presence in the school. They are particularly aware of place given to
the Algonquin language. Indigenous youths say they are proud to see vocabulary words in Algonquin,
English and French on school signage.

For more information, visit the Western Quebec School Board website, in the "Educational project”
section.



http://www.cpepremierpas.com/
https://www.researchgate.net/publication/51419620_First_Nations_English_dialects_in_Canada_Implications_for_speech-language_pathology
https://www.researchgate.net/publication/51419620_First_Nations_English_dialects_in_Canada_Implications_for_speech-language_pathology
https://maniwakiwoodland.westernquebec.ca/about/educational-project/

TOOL 8 Selection of resources for the classroom

TOOL 10 Knowledge mobilization tool: state of scientific knowledge on
Indigenous languages, bilingualism and early childhood

TOOL 11 Indigenous languages and Nations in Quebec
TOOL 12 Working with an interpreter

Turn to the Native Friendship Centres to:
Help you promote the languages of Indigenous students in your school.
Identify all possible resources to support the language of Indigenous students.

Look at the most appropriate measures to support fair assessment of bilingual
Indigenous students.

Help you find interpreters (e.g., for exam periods).

Provide suggestions of Indigenous authors, artists and Elders to invite for activities
or workshops.

Communicate important information to parents (e.g., Centres can post notices on
their social media pages).

TAKE IT FURTHER

v/ ) -» These articles in Journal of perseverance and academic achievement for the First Peoples, vol.
| . 3(2019):
- For a more equitable assessment of Indigenous student’s needs: Knowledge Synthesis of
Scientific Literature and of two Atikamekw Communities by Corina Borri-Anadon et coll.;
- Design and Experiment of a Bilingual (French-Anicinabemowin) Metaphonology Program in
Anicinabe School Environment for the First Cycle of Elementary Education by Nancy Crépeau
and Carole Fleuret;
- Linguistic Factors in Algonquian Languages Influencing the Learning of French or English by
Hélene Bodson.

- Exploring _socially-responsive _approaches to children’s rehabilitation with Indigenous
communities, families and children from the National Collaborating Centre for Indigenous
Health (NCCIH), p.20 to 23 (2018).

-» Research Report Une juste mesure : Développement d’instruments et de critéres d’évaluation
linguistique pour des éleves allophones by Lori Morris and Marie Labelle (2008).

-> First Nations Elders’ and Parents’ Views on Supporting their Children’s Language Development
by Jessica Ball and Marlene Lewis (2014).

-» A Resource Kit: To Assist Speech-Language Pathologists and Audiologists in Providing Informed
Services to First Nations,Inuit, and Métis People, by Elizabeth Kay-Raining Bird (2014).
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https://www.nccih.ca/en/publicationsview.aspx?sortcode=2.8.10.16&id=235
https://www.nccih.ca/en/publicationsview.aspx?sortcode=2.8.10.16&id=235
https://frq.gouv.qc.ca/app/uploads/2021/07/pt_morrisl_rapport-2008_criteres-devaluation-linguistique-eleves-allophones.pdf
https://frq.gouv.qc.ca/app/uploads/2021/07/pt_morrisl_rapport-2008_criteres-devaluation-linguistique-eleves-allophones.pdf
https://ecdip.org/wp-content/uploads/2022/01/HELP-Lang-EP-CASLPA-05-pdf.pdf
https://cjslpa.ca/files/2014_CJSLPA_Vol_38/No_02/CJSLPA_Summer_2014_Vol_38_No_2_Paper_8_Kay-Raining-Bird.pdf
https://cjslpa.ca/files/2014_CJSLPA_Vol_38/No_02/CJSLPA_Summer_2014_Vol_38_No_2_Paper_8_Kay-Raining-Bird.pdf

COEXISTENCE ISSUES

Often, schools do not provide a safe environment for Indigenous
students and their families.

FINDINGS"

1- Many Indigenous students and their families experience challenges that are not
properly addressed by the school

-> Socio-economic challenges (e.g., economic poverty, residential instability and difficulty accessing housing).

~> Physical and psychological health issues (e.g., chronic illnesses, addictions, impacts of intergenerational
trauma, exposure to violence).

~> Family challenges (e.g., involvement with the Director of Youth Protection, high rates of single parent
families and of children being placed in foster care).

— Isolation and culture shock (minority status, few cultural references, distance from their extended family).

2 - Many Indigenous students and their families experience discrimination and
racism in the school environment as well as in Quebec public services

-» Indigenous people’s low usage of the Quebec public services network is often due to mistrust of the
institutions or to bad experiences linked to prejudice or racism.

> Many Indigenous students experience micro-aggressions and unintentional racist prejudice from teachers
who tolerate racist behaviour or comments from other students.

—» Schoolstaff often demonstrate a lack of understanding and knowledge regarding the realities of Indigenous
people. They sometimes use outdated terms or unintentionally convey stereotypes or prejudices about
Indigenous people.
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Be careful of the following situations:

Dressing up as an Indigenous person for Halloween.

9

-» Playing “Cowboys and Indians.”

- Watching films that convey a false version of colonial history (e.g., Pocahontas).

-» Using outdated language that conveys stereotypes or prejudices against Indigenous people, e.g., “to sit
Indian style” or call someone “chief” etc. (students can sit with their legs crossed or “criss-cross applesauce”
and call someone “dude” or “boss”).

> Use outdated terms that are stereotypical or prejudiced, such as Indian, American Indian, savage, reserve,

Eskimo.

! Why is it not okay to use the term “Indian”?

] The term “Indian” refers to the historical error of colonizers mistakenly thinking they were :
] arriving in India. Its use is now seen as pejorative in that it perpetuates the injustices suffered
] by Indigenous peoples. The term “American Indian” is also suggestive of the colonial power '
) from which Indigenous peoples wish to break free. t

Watch the video Briser le code - Autochtones 102 on the Tele-Quebec website (French only)

Many prejudiced ideas about Indigenous peoples are spread within schools, often unintentionally. It is
essential to deconstruct them and, above all, to ensure that they are not perpetuated by students. Being
inclusive also means challenging one's own cultural biases.
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Are the staff members at your school familiar with the recent historical events
experienced by Indigenous people in Canada?

“Killing the Indian in the child”: The recent history of residential schools

From 1883 to 1994, residential schools in Canada took more than 150,000 Indigenous children away
from their families for the purposes of schooling, evangelization and assimilation. Now recognized as
a crime against humanity, the abuse, violence and humiliation inflicted led to the illness and death
of many Indigenous children. These assimilationist policies, responsible for what is now described as
cultural genocide, have created intergenerational trauma that continues to undermine the relationship
of many Indigenous people to school and education. Since 2021, the discovery of children's remains at
the sites of former residential schools in Canada has further eroded this fragile relationship.

For more information:

~» Relations autochtones with the collaboration of La Boite Rouge Vif (French only)

- Intergenerational trauma: Residential schools by Historica Canada on Youtube

- Les pensionnats au Canada of the Institut national de santé publique du Québec (French only)

The Sixties Scoop

Across Canada, from 1960 to 1990, more than 20,000 First Nations, Inuit and Métis children were
taken from their birth families and adopted by other families, mostly non-Indigenous and often in
exchange for financial contributions, in the United States and Canada.

For more information:

- Sixties Scoop, by Niigaanwewidam James Sinclair and Sharon Dainard

Forced sterilization of Indigenous women

Thousands of women have been forcibly sterilized in Canada. In Alberta and British Columbia, the
practice was even legalized for several decades.

For more information:

- Sterilization of Indigenous Women in Canada by Karen Stote
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https://relations-autochtones.ca/
https://www.youtube.com/watch?v=IWeH_SDhEYU
https://www.inspq.qc.ca/rapport-quebecois-sur-la-violence-et-la-sante/la-violence-vecue-en-milieu-autochtone/encadre-2-les-pensionnats-au-canada
https://www.thecanadianencyclopedia.ca/en/article/sixties-scoop
https://www.thecanadianencyclopedia.ca/fr/article/sixties-scoop
https://www.thecanadianencyclopedia.ca/en/article/sterilization-of-indigenous-women-in-canada

The Oka Crisis

In July 1990, a 78-day dispute over a golf course to be built on Kanien'kéhaka (Mohawk) land in Oka

led to confrontations between Mohawk, Quebec police, Royal Canadian Mounted Police (RCMP) and
the Canadian army.

For more information:

> Kanehsatake, 270 years of resistance, a film by Alanis O'Bomsawin (1993)
- The Oka Legacy, a documentary by Sonia Bonspille-Boileau (2015)
- Beans, a film by Tracey Deer (2020)

Missing and Murdered Indigenous Women

Indigenous women are three times more likely to experience violence than other women in Canada
and are over-represented among the country's missing and murdered women. Over a 30-year period,

more than 1,186 Indigenous women have been victims of homicide or have been declared missing
in Canada.

For more information:

~» National Inquiry into Missing and Murdered Indigenous Women and Girls
~» Rustic Oracles, a film by Sonia Bonspille-Boileau (2019)

The intergenerational trauma and resulting marginalization caused by these events continue to affect many
Indigenous families.
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N 2. cultural

1. Cultural SENSITIVITY
AWARENESS - | learn about the

realities of the nations
- | know which nations
and communities the

. students at my school
Indigenous students at

and communities of the

COMPETENCY

= | contribute to

dismantling prejudices
and stereotypes.

- | plan activities that

value Indigenous
knowledge.

I - .itural sAFETY

3. Cultural

- The school team has

a variety of measures
in place to dismantle
biases, train its staff,
and support and value
Indigenous students
and their families.

and/or in my class.

-> | have a map of First
Nations and Inuit
displayed in my
classroom, and | invite
Indigenous students
to tell us about their
communities if they
want.

my school/in my class
belong to.

= | have invited an Elder
to come and share
about the realities of his
nation, followed with a
talking circle.

ACTION AREAS
~ SCHOOLADMINISTRATION

-» Adopt a concerted action plan to prevent and counter racism, discrimination and intimidation. Ensure
that it contains guidelines to avoid the use of certain outdated or inappropriate terms (e.g., American
Indian, Indian, etc.).

-» Formally recognize the actions taken to support coexistence and provide funding for them.
~» Encourage the hiring of Indigenous teachers and professional staff.

-» Have a full-time expert resource on Indigenous realities who supports Indigenous students and their
families and communicates with Indigenous organizations and communities, including Native Friendship
Centres (e.g., liaison officer; Indigenous education consultant).

-» Provide Indigenous awareness training or workshops to current teachers and, when needed, to new
teachers.

-» Organize an Indigenous cultures week and support schools in its implementation.
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= Put in place a “buddy” system with older Indigenous students (positive role models).

-> Create formal partnerships with Indigenous community organizations in the city (including the local
Native Friendship Centre) and invite them to participate at school events.

—> Ensure the visibility of Indigenous cultures in the school (display art work, include words and phrases in
Indigenous languages, etc.).

—> Set up a meeting space for Indigenous students in the school.
- Visit the Native Friendship Centre with classes or teachers.
~» Occasionally offer menus from traditional Indigenous cuisine in the cafeteria.

> Make sure school libraries or classroom reading corners include authentic Indigenous children's
literature and reference books on the history, cultures and contemporary realities of Indigenous peoples.

— Set up a group of student “watchdogs” to combat bullying and racism.

— Make sure the school participates in local events that build bridges between communities in the city
(e.g., city events for reconciliation, anti-racism marches, National Indigenous Peoples Day in Canada or
International Day of the World’s Indigenous Peoples).

—> Adopt a zero tolerance policy regarding racist and discriminatory comments.

- Include important dates for Indigenous students (holidays, cultural weeks, hunting season, etc.) in the
class calendar.

—> Display a map of the First Nations and Inuit in Quebec in your classroom.

—> Organize cultural activities with the whole class when a new Indigenous student joins (in the classroom
and/or at the Native Friendship Centre).

- Invite family members of Indigenous students or a community resource person to share in class (life
story, craft, other traditional knowledge or skills, etc.).

-> Plan projects to address coexistence issues (e.g., create a play on the theme, create a poetry collection,
a video, etc.).

IIECOZCONZLOINLLONL LR LORLONRLONLONILONILONLIL IO



R

IMPROVING COMMUNICATIdN WITH INDIGENOUS
STUDENTS' PARENTS

Quebec schools often have difficulty communicating with parents of Indigenous students because of cultural,
linguistic and historical barriers. Parents and relatives of Indigenous children need access to accurate
information in a language they understand.

Also, some Indigenous parents are still understandably reluctant to sign forms. It is important to take the time
to explain the content to the parents, or to allow consent to be given verbally whenever possible.

In an Indigenous context, obtaining written consent (for school activities, etc.) can be complex. Who can sign
authorizations? The notion of extended family implies that other people besides parents can act as parent
figures. This concept is also important to keep in mind when doing activities that relate to attachment figures,
such as making a Mother's Day card.

-» Give parents the option of being accompanied by an interpreter at school meetings if they wish.

-> Ensure that messages to parents are accessible for people with a low level of understanding of the language
of instruction. Whenever necessary, communicate orally with parents to ensure that they have understood
important written messages (e.g., that students must arrive early on the day of a field trip).

-» Communicate regularly with parents through the children's agenda, as well as by email and phone.
Personally invite parents to school and extracurricular activities.

-» Offer to meet with parents in a neutral location outside of the school.
~» Ensure that communication with parents is not only negative, also praise their children's successes!
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g INSPIRING PRACTICES

First Nations, Inuit and Métis provincial camp in for teachers in Ontario

Surrounded by nature, this camp provided teachers with a unique immersive experience: a chance
to dive into the rich cultures, history, values, perspectives and knowledge systems of First Nations,
Inuit and Métis peoples. The team of guides consisted of 18 individuals from the three Indigenous
communities. The goal was to train teachers in authentic learning situations and highlight connections
to the Ontario curriculum, in order to improve the teachers’ ability to help Indigenous students more
effectively.

For more information, visite the Educo website, the blogue de I'innovation pédagogique du Centre
franco.(French only).

The Niska project, a collaboration between the La Tuque Native Friendship Centre (CAALT)
and local schools

This project aims to ensure collaboration and partnership between the CAALT, the schools and the
French school service centre; support for Indigenous students and their families; and the promotion
of Indigenous cultures. Concretely, schools highlight the value of Indigenous cultures by sending
out messages in Atikamekw, inviting an Elder to share Indigenous stories and legends, providing
craft and traditional cooking workshops, setting up meetings with inspiring role models and holding
extracurricular Atikamekw language courses for high school students.

For more information: Working together to support the educational success of a community article in
the Journal of Perseverance and Academic Achievement for First Peoples, Volume 4, January 2021.
(p.70-71).

Western Quebec School Board's Anti-Racism Speaker Series

As part of Anti-Racism Week, the Western Quebec School Board invited speakers to raise awareness
of racism among students and school staff. Video clips are available on YouTube.

Cultural activities in schools through a collaboration with the Senneterre Native Friendship
Centre (CEAAS)

Each year, the CEAAS organizes three days of cultural activities open to all students and teachers
from Senneterre elementary schools. The activities take place in a cultural site, and non-Indigenous
and Indigenous children participate in workshops together (traditional cooking, languages, crafts,
snaring).

'qq '\



http://nikanite.uqac.ca/wp-content/uploads/2021/01/DOC_RevueNikanie2020_FR_WEB-1.pdf
https://www.youtube.com/watch?v=YkjNlv6MsoM

Elders

— Elders are highly valued and respected members of Indigenous communities. If you are
hosting an Indigenous Elder at the school, make sure you understand and follow the
appropriate protocol, which may vary based on the community and the situation (e.g.,
offer tobacco or a small gift in thanks). Also, make sure the person you are inviting to class
is legitimate.

— While it is important to engage with and value the cultures of Indigenous students, care
must be taken not to burden them with being the “experts” on Indigenous content or
speaking on behalf of their nation or Indigenous people in general.

Turn to the Native Friendship Centres to:

discrimination and bullying.
- Promote job offers to encourage the hiring of Indigenous people.
-» Invite Centres to take part in school events, and also participate in their events.
-» Organize cultural activities.
- Connect with Elders, parents or community resource people.
-» Help your school reflect on culturally safe strategies to invite and engage parents.
-> Organize cultural activities at school (e.g., traditional cooking, crafts).
=> Plan school projects to address coexistence issues.

-> Referring parents/guardians of Indigenous students: a Friendship Centre is a
gathering place for all Indigenous people in town!

\
a o
i\, 8! - Help you develop or validate a concerted action plan to prevent and counter racism,

TAKE IT FURTHER
/ ................................. .................... R
%) -» Aboriginal peoples Fact and Fiction, Book by Pierre Lepage (2019)
—» The Decolonial Toolbox: an Educational Pathway, by Mikana, Concordia University's Office of
Community Engagement, and the Montreal Indigenous Community NETWORK (2022)

-» Laissez-nous raconter I'histoire crochie, Podcast by Marie-Andrée Gill (French only)

-» First Nations parental and community involvement Toolbox, by First Nations Education Council
(FNEC)
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https://www.cdpdj.qc.ca/storage/app/media/publications/AboriginalPeoples.pdf
https://www.mikana.ca/en/publications/coming-june-21-2022/
https://ici.radio-canada.ca/ohdio/balados/7628/autochtones-traditions-communautes-langue-territoire
https://cepn-fnec.ca/involved/wp-content/uploads/2018/10/toolbox-2018.pdf 
https://cepn-fnec.ca/implication/wp-content/uploads/2019/01/Coffre-a-outils-2018-web.pdf
http://nikanite.uqac.ca/wp-content/uploads/2021/01/DOC_RevueNikanie2020_FR_WEB-1.pdf
https://www.youtube.com/watch?v=YkjNlv6MsoM

The mandate of the Indigenous student support liaison officers in schools, school boards or school service
centres is to support Indigenous students in their academic career so that they may be successful and remain
in school. They ensure continuity of services for Indigenous students, while also promoting connections and
collaboration between students and their families, the school and the community.

Main responsibilities:
Ensure students who arrive during the school year feel welcomed and included.

Support Indigenous students in their school career (build a relationship of trust, allocate time to assess their
needs, make sure they have access to services and support them to use these in a culturally safe manner,
develop culturally adapted communication mechanisms, create a designated physical space).

Support parents and guardians of Indigenous students in their involvement in their child's schooling (build
a relationship of trust, organize information sessions, organize activities to create positive experiences at
school).

Ensure Indigenous students have access to all the services they are entitled to and may need (e.g., facilitate
Jordan's Principle requests as needed).

Show appreciation for Indigenous cultures and languages in the school.

Raise awareness of Indigenous realities among non-Indigenous students and teachers (e.g., organize
awareness and bridge-building activities, organize training sessions, hold conferences).

Provide recommendations to school administration members to make structural changes.

Ensure a safe, open line of communication (information and school records) between special education
and regular education services for Indigenous students with a complex educational background.

Create a firm connection between the school and the Friendship Centre. If there is no liaison officer for
Indigenous students in the school, there must at least be a person designated as a contact for Indigenous

families and organizations.

Public network liaison officers must collaborate with:
All school and after-school staff.

The Native Friendship Centre and/or Indigenous community (at the beginning of the school year, for
intervention plans or disciplinary meetings, to reach out to Indigenous families and to work toward
reconciliation, to ensure access to all resources and services needed to complete students' cultural and
linguistic education).

Other schools, to support transitions and ensure optimal follow-up with students.



PART 4 - ROLES AND RESPONSIBILITIES

Liaison officers must not only guarantee the communication between schools and families
in Indigenous communities, they must also make sure that they maintain a link with urban
Indigenous families and organizations, including Native Friendship Centres.

The mandate of Native Friendship Centres' staff is to support the educational perseverance and success of
Indigenous students and to provide a link between Indigenous families and the school.

Main responsibilities:
Support Indigenous students and families in their schooling (on an ongoing basis, including the return to
school, exam periods, summer and school transitions).
Support parents, at their request, during meetings with the school to promote mutual understanding.
Be involved in the intervention plans and/or monitoring committees for Indigenous students as needed.
Develop workshops and tools to support parents in their role.
Offer learning support services for students.

At the request of parents, help them find specific resources to support their children in their learning (e.g.,
requests under Jordan's Principle).

Facilitate support groups for parents and students.

Maintain ties with local Indigenous communities to ensure the continuity of follow-ups and services to
students and their families.

Highlight the value of Indigenous cultures and languages.
Promote a positive view of education.

The Native Friendship Centre team must collaborate with:

Schools (to facilitate follow-ups, to uphold the rights of Indigenous parents and students, to co- construct
customized solutions to problems, to support school transitions, to ensure optimal follow-up with
students, etc.).

Other community organizations and stakeholders (to support the overall well-being of students and all
members of their families).

k.’ TOOL 13 Jordan's Principle



CONCLUSION

As collaboration from all sectors is essential for the
development and educational success of Indigenous
students, we hope that this guide has ignited your desire to
take your practices and approaches a step further as part
of this collective work. Your empathy and cultural humility
will help build positive connections between families,
communities, the school and yourself, and thus enrich the
well-being of children in the school environment. Every
action taken is a step toward reconciliation. Every individual
can play a role, and by working together, we can transform
the educational experience of Indigenous students in
Quebec's elementary and secondary schools.

Good luck and have fun!
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Map of First Nations, Inuit and affiliated Native Friendship Centres in Quebec

Knowledge mobilization tool: summary of research findings in Understanding
and Supporting Harmonious School Transitions for Indigenous Youth in Urban
Settings.

Resources for raising awareness about Indigenous realities
Examples and models: framewors, policy and agreement protocol
Checklist for developing and implementing a welcome and inclusion plan

Recognized inspiring practices for more equitable assessment of

Indigenous students
Checklist for developing and implementing an intervention plan
Selection of resources for the classroom

Selection of resources for developing practices and policies to support Indigenous
students’ educational success

Knowledge mobilization tool: state of scientific knowledge on Indigenous
languages, bilingualism and early childhood

Indigenous languages and Nations in Quebec
Working with an interpreter

Jordan’s Principle
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KNOWLEDGE MOBILIZATION

Quebec Native Friendship Centre Movement

Summary of Research Findings

HJNDERSTANDING AND SUPPORTING HARMONIOUS SCHOOL
URANSITIONS FOR INDIGENOUS YOUTH IN URBAN SETTINGS

WHO ARE THE YOUTH WHO USE THE CENTERS’ EDUCATIONAL SERVICES?

All the youth who use the Centres' educational services are members of one of the 10 First Nations of Quebec or of the Inuit Nation.

RCAAQ-2020

44% 56%

speak at least of the youth experienced at

31%

have attended school

in an Indigenous one Indigenous least one school transition
community language beyond the usual change in
at home cycle from elementary to
secondary school.
Nearly one-third of
o .
26% 13 % high school students
attend an live with a foster have fallen behind in
English-language familytor ina ¥outh school
school cejgaﬁéggg)re (i.e. are not classified at the grade
. level expected for their age).

Results generated from data collected on youth who used educational services in Native Friendship Centres during the 2018-2019 school year in seven cities (Sept-iles, Montréal, Roberval, Joliette, Val
d’Or, Trois-Riviéres and Senneterre).

WHAT DO THE SCHOOL TRANSITIONS LOOK LIKE?

Indigenous youth living in urban settings in Quebec experience transitions that involve changes in location, living spaces, school
settings and cultural environments. School transitions are therefore more intense and complex for Indigenous youth than the usual
transition from elementary to secondary school.

- Hypermobility of
Types of Transitions Indigenous Families
game Cfimm“”'ty The majority (63.4%) of the people
Bame oy interviewed for this study experienced
etween cities o
one or more transitions between a

M No transition g :
® Community to city community and the city. Of these,

more than half (53.3%) made one or

two transitions, while 31% made three

or four school transitions and 15%
E3¥3 W 5 transifions and + experienced five or more. There are
obviously strong links between the
communities and urban areas.

3-4 transitions

53%

W 1-2 transitions

(Joliette, Maniwaki, Québec, Trois-Rivieres and Roberval).

Results generated from data collected during interviews with Indigenous youth and their parents in five cities G >




KNOWLEDGE MOBILIZATION

Quebec Native Friendship Centre Movement

Summary of Research Findings

HJNDERSTANDING AND SUPPORTING HARMONIOUS SCHOOL

URANSITIONS FOR INDIGENOUS YOUTH IN URBAN SETTINGS

WHAT ARE THE REASONS FOR SCHOOL TRANSITIONS?

» Further education and schooling. Sometimes this transition is a choice
(for example, to have access to a better quality education). Sometimes, it is
a necessity (for example when there is no high school in a community).

» Access to services and resources. (Examples: services related to a
learning disability, extracurricular activities, employment opportunities,
housing).

»» Family reasons. (Examples: parental breakup, parents returning to school,
youth’s desire to live with a family member)

» Back-and-forth between community and city. (Examples: temporary
relocation to the city while waiting for housing in their community, desire to
return to their community once their children’s schooling or their own
post-secondary or vocational diplomas have been completed).

RCAAQ-2020

The school transitions experienced by
Indigenous elementary and secondary
school-aged youth are inseparable
from family reality and the challenges
involved in moving to a new environ-
ment. The quality of a youth's transi-
tion is therefore directly linked to that
of his or her family, hence the impor-
tance of offering specific services to
Indigenous families in order to
facilitate their transitions, and thus
best support youth in their academic

journey.

HOW DO YOUTH EXPERIENCE THESE TRANSITIONS?

For youth and their families, a transition to an urban area means not only
adapting to a new environment but also isolation from the family network.
Youth often experience racism, culture shock and social isolation. Transitions
also sometimes mean the loss of one’s native language, an important part of
culture.

“It's not just about the diploma.
It’s all the paths you need to take
to build your identity [...] all the
detours are good because it's all
about learning”

In school, the educational experience of Indigenous youth is often influenced
by other factors that are specific to them, and which can complicate their
academic progress and daily life.

- Friendship Centre Employee (RCAAQ, 2020)

Curricula, pedagogies

and institutional structures
that do not take into
account the specific

needs and realities of
Indigenous students

Lack of knowledge
of Indigenous realities
by school staff

L Inadequate procedures
Linguistic for welcoming and
situation assessing students

INDIGENOUS STUDENTS OFTEN HAVE

DISCONTINUOUS ACADEMIC TRAJECTORIES
AND VERY LOW GRADUATION RATES.
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HOW TO SUPPORT HARMONIOUS SCHOOL TRANSITIONS?

In the city: raising awareness, reconciling and welcoming Indigenous newcomers
The urban environment must be welcoming and safe for Indigenous youth and their families. It is essential to work
continuously to:

2> Eliminate racism and discrimination;

> Raise awareness of Indigenous history and realities among public sector employees;

2> Recognize and promote Indigenous cultures in the public space;

2 Support activities that bring the different Peoples together in Quebec’s cities and regions.

RCAAQ-2020

In the school: Providing culturally sensitive and safe educational support
For Indigenous youth attending Quebec schools, access to quality education must not depend on losing their identity and
culture. Schools should:

»» Incorporate Indigenous pedagogy into their teaching and make necessary curricular changes and offer academic
support to Indigenous students to ensure cultural relevance;

2> Review the methods used to assess and rank Indigenous students;
»» Support students’ acquisition of the teaching language while maintaining their Indigenous mother tongue;

» Strengthen and officialise collaboration between schools and Indigenous community organizations, such as
Friendship Centres, particularly via formal agreements.

Indigenous Pedagogy

Indigenous pedagogy is based on the following principles: learning happens through
participation, experimentation and observation; authentic learning experiences are

sought on the land; Indigenous Elders and knowledge keepers play an important role;
the pleasure of learning and multisensory experiences are encouraged; the teacher
acts primarily as a guide; and learning is focused on lifelong self-development.

Social and cultural factors: Supporting the families and their overall well-being

The academic trajectory of youth in transition is greatly influenced by their families’ experiences, as well as by their

well-being in all aspects of their life. It is therefore important to consider all the students’ social, cultural, community and

family contexts and to support these youth holistically to promote their school perseverance and success. It is important to:
» Foster interconnection between family, school and Indigenous community environments;

» Ensure that Indigenous families have access to culturally relevant services in the city that are provided in safe
environments;

»>» Provide access to a community gathering space to help Indigenous youth expand their social networks, give them
learning experiences that are culturally relevant and reinforce their sense of pride in their identity.
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Ideas for action...
IN SCHOOLS:

Creating spaces where Indigenous students come together.
Certain schools provide young Indigenous students with weekly
activities and social support aimed at enhancing their identity and
culture.

Assigning staff specifically dedicated to Indigenous

students. Certain schools have staff whose job is
specifically to support Indigenous students with
learning difficulties. Theses practitioners aim to
build and maintain relationships with students,
parents and the school community.

Creating a high-school teachers' com-
mittee for Indigenous people. Some
initiatives aim to enhance the value of
Indigenous cultures in schools and
the integration of Indigenous
youth. For example, the Indige-
nous committee at the high school
in Roberval is tasked with reflecting
on the realities their students expe-
rience and making recommendations to
the school administration.

Adopting an Indigenous pedagogy and
valuing Indigenous cultures. The structure of

some educational institutions has been redesigned to
support the transitions and educational experiences of
Indigenous students. For example, Woodland High School in
Maniwaki has incorporated Indigenous pedagogy into their

teaching and has created space for Indigenous cultures and
languages through visible recognition of the Indigenous presence in
the-schoal.

The success and effectiveness of many initiatives often
depend on the involvement of one local person who is
aware of the realities and needs of Indigenous students.
Hence the importance of developing formal agreements
with schools, to institutionalize best practices.
(RCAAQ, 2020, p. 52)

URANSITIONS FOR INDIGENOUS YOUTH IN URBAN SETTINGS

RCAAQ-2020

Friendship Centres play a key role in the
relationships that can be developed with
schools. The Centres’ staff work to
strengthen ties with local schools with a
view to supporting Indigenous children when
it comes to their welcome at school,
follow-ups, homework assistance, shuttle
services, liaison with parents, etc.

Although sometimes these relationships
take time to develop, the Centres are
major allies for the schools with whom
they collaborate. Centres facilitate
youth’s transitions from community to
city and make a real difference in
students' school perseverance and daily
lives.
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Ideas for action...
IN FRIENDSHIP CENTRES:

Providing culturally relevant activities and services for children and
adolescents. These activities build self-confidence and break isolation
while providing youth with a safe and nurturing place where they can
meet, receive support and have positive experiences.

Provide services to support learning. This resource is especially
important because it not only provides urban Indigenous youth with
academic support, but also stimulates their interest in and motivation for
learning. These services also aim to strengthen youth’s social identity by
fostering identity-based pride and providing a culturally safe space.

Strengthening a sense of belonging to an urban Indigenous com-
munity. The Centres organize many family and cultural activities that
foster intergenerational relationships and mutual support (cooking,
studying, cultural outings, women'’s circles, crafts, group dinners, Indige-
nous language classes, etc.).

Providing culturally relevant resources and services for parents and
youth. Whether for employment preparation programs, cultural retreats,
childcare services, individual guidance (for financial assistance requests,
legal proceedings, search for housing, etc.) or to facilitate access to medi-
cal and psychological services, the Native Friendship Centres in Quebec
try to meet the many needs families in urban settings face on a daily
basis.

The Maniwaki Native Friendship Centre
organizes cultural activities to strengthen
youth’s pride in their-Indigenous identity,
such as holding a drummers’ group.

The Centre
d’amitié autochtone
de Lanaudiére has
created a parents’ group to
enable parents to come together in
solidarity, to share, to support each
other in healing and to face together the

RCAAQ-2020

MAMUK features a
culturally safe
space to offer

their services to
support learning.

challenges related to parenthood.
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PROMISING PRACTICES OF COLLABORATION BETWEEN CENTRES AND SCHOOLS

School liaison officers in the Native Friendship Centres. A promising practice for collaboration is the hiring of a school liaison
officer by the Centre d'amitié autochtone de Trois-Rivieres and paid for by two school boards (via MEES measures). This resource
works to develop relationships with the 72 schools in greater Trois-Rivieres. Since being hired in the fall of 2018, this employee has
been meeting with school principals to promote the importance of paying attention to the specific needs and realities of Indigenous
students in their schools.

RCAAQ-2020

Raising awareness of Indigenous realities among the various non-Indigenous actors. The more knowledgeable the various
urban authorities (whether academic, political, etc.) are about Indigenous realities, the better they will be able to implement
measures to take more adequate action with families. For example, the Maniwaki Native Friendship Centre has offered cultural
activities to all students and staff of the city’s school, which introduced non-Indigenous to Anishinabeg culture while promoting the
cultural heritage of Indigenous students.

Concerted action in urban settings. Through the Local tables on accessibility to services for urban Indigenous people, employees
of several Gentres are working to bring together frontline actors and decision-makers not only to facilitate Indigenous access to the
services to which they are entitled, but also to ensure complementarity among and continuity between these services.

Native Friendship Gentres provide much-needed support to both children and families to facilitate transitions.
The Centres’ staff members are remarkable in their sensitivity, open mindedness and listening skills. It is by
paying this kind of attention to youth, to their daily concerns and emotions, that staff members build special

relationships with youth and provide them with the help, support and attention they need to feel more comfor-
table and better equipped during the many transitions they experience. Since many Indigenous youth must
transition to an urban environment to pursue their studies, participating in the Centres' activities is a holistic
way to enrich their academic experience.

RESEARCH METHODOLOGY

This research was initiated by the Regroupement des centres d’amitié autochtones du Québec (RCAAQ) and conducted in collabora-
tion with researchers from the University of Concordia. Its objectives were to obtain overall profiles of the school transitions urban
Indigenous youth experience; determine what a harmonious school transition is or could be for Indigenous parents and youth; and
identify promising practices that could support Indigenous youth through their school transitions. The views of four groups were
gathered: children in elementary and secondary school (in or out of school) who have experienced a school transition; their family
members; Friendship Centre employees who are directly involved in educational services for youth; school representatives (princi-
pals, teachers, practitioners). 120 questionnaires, distributed in seven Native Friendship Centres, were filled out by parents or legal
guardians of First Nations and Inuit youth aged 6 to 17 who attended Native Friendship Centre educational services during the
2018-2019 school year. A qualitative data collection also took place in five Friendship Centres between October 2018 and February
2019. The Native Friendship Centres that were consulted were those of Sept-iles, Montréal, Roberval, Joliette, Val-d’Or, Trois-Ri-
vieres, Senneterre, Maniwaki and Québec.

The full research report Understanding and Supporting Harmonious School Transitions for Indigenous Youth in Urban Settings
is available at www.rcaag.info, under the publications tab.

, ) ) R ) Wendake (Québec) GOA 4V0
discuss the support available to Centres for implementing initiatives to foster harmonious school <~ Email: infos@rcaag.info

transitions, please contact the Regroupement des Centres d’amitié autochtones du Québec. REGROUPEMENT Website: www.rcaag.info/en
AUroconectuguesec 1-877-842-6354

For more information on school transitions experienced by Indigenous youth in urban settings, or to ‘ ‘ A 85 Boul. Bastien
| 74 d




The Guide réflexif pour Vinclusion des perspectives autochtones dans la formation a
I'enseignement is a collaboration between the faculties of education of Laval University, Sherbrooke
University and UQTR, under the responsibility of Annie Pilote, professor at Laval University.
Web site : Perspectives, savoirs et réalités des Premiers Peuples (French only)

Institut Ashukan offers customized training to raise awareness of Indigenous issues and to equip people
to work in collaboration with First Peoples.

Mikana, which means “path” in Anishinabe, is an Indigenous non-profit organization whose mission is to
work for social change by educating different audiences on the realities and perspectives of Indigenous
peoples. Activities, training and workshops are offered for schools. An educational program on the
historical and contemporary realities of Indigenous peoples called The Decolonial Toolbox: An Educational

Pathway.

The Université du Québec en Abitibi-Témiscamingue (UQAT) offers a variety of continuing education
programs that address Indigenous issues.

The Université du Québec a Chicoutimi (UQAC) offers a series of six continuing education courses in
cultural safety.

Utapi Consultants mission is to encourage people to become allies for Indigenous causes by raising
awareness among the general population and professionals about Indigenous realities, from a perspective
of decolonization of the mind.

The Government of Canada’s “Indigenous Learning Series” provides access to resources, courses,
workshops and events that will increase your cultural skills and awareness of issues related to First Nations,
Meétis and Inuit Peoples in Canada.



https://premiers-peuples.fse.ulaval.ca/sites/premiers-peuples/files/2021-11/Reperes%26Pistes2021_1.pdf
https://premiers-peuples.fse.ulaval.ca/sites/premiers-peuples/files/2021-11/Reperes%26Pistes2021_1.pdf
https://premiers-peuples.fse.ulaval.ca/
https://institutashukan.com/
https://www.mikana.ca/en/ 
https://www.mikana.ca/en/publications/coming-june-21-2022/
https://www.mikana.ca/en/publications/coming-june-21-2022/
https://www.uqat.ca/en/autochtone/continuing-education-on-indigenous-issues/
http://formationcontinue.uqac.ca/securisation-culturelle-capsules-de-formation/
https://utapi-consultants.com/
https://www.csps-efpc.gc.ca/ils-eng.aspx

The Centre de services scolaires de I'Or-et-des-Bois has created a reference framework, Soutenir la
persévérance scolaire et la réussite éducative des éléves autochtones, which supports school and
centre staff providing services to encourage the perseverance and educational success of Indigenous
students.

The Ontario Ministry of Education’s publication Building Bridges to Success for First Nation, Métis and
Inuit Students - Developing Policies for Voluntary, Confidential Aboriginal Student Self-lIdentification:
Successful Practices for Ontario School Boards is available to assist school boards.

It’s a good practice to put in place an agreement protocol between the school and a Native Friendship
Centre. Engaging partners, defining specific goals and collaborating with them are effective ways to
support the educational success of Indigenous students. The Friendship Centre functions as a bridge
between schools in the community and those in the city, ensuring that families are supported in this
transition.

Examples can be found in the publication Lifelong Learning: Supporting Educational Success
for Aboriginal People in Urban Areas from the RCAAQ.

The Université du Québec en Abitibi-Témiscamingue (UQAT) has developed an expertise in teaching
and research for, by and with Indigenous people. The UQAT and Indigenous Peoples Action
Plan document is a model that places Indigenous realities at the heart of its strategic planning
and the deployment of its resources.



www.cssob.gouv.qc.ca/intranet/_files/files/pdf/Cadre_reference_autochtone.pdf
www.cssob.gouv.qc.ca/intranet/_files/files/pdf/Cadre_reference_autochtone.pdf
https://files.ontario.ca/edu-building-bridges-to-success-first-nation-metis-inuit-students-en-2021-10-21.pdf
https://files.ontario.ca/edu-building-bridges-to-success-first-nation-metis-inuit-students-en-2021-10-21.pdf
https://files.ontario.ca/edu-building-bridges-to-success-first-nation-metis-inuit-students-en-2021-10-21.pdf
https://www.rcaaq.info/wp-content/uploads/2018/04/M%C3%A9moire_RCAAQ_Apprentissage-tout-au-long-de-la-vie_2016_ANG.pdf
https://www.rcaaq.info/wp-content/uploads/2018/04/M%C3%A9moire_RCAAQ_Apprentissage-tout-au-long-de-la-vie_2016_ANG.pdf
https://www.rcaaq.info/wp-content/uploads/2017/11/Memoire_RCAAQ_2016_education_reussite_educative.pdf
https://www.uqat.ca/en/downloads/action-plan-autochtone-ang.pdf

The school team has set up a committee responsible for welcoming, including and supporting Indigenous
students.! This committee may include teachers, child care staff, professionals, the Indigenous liaison
officer from the French centre de service or English school board, parents of Indigenous students and an
intervener from the Friendship Centre.

Work time is recognized for school team members who are involved in welcoming and including Indigenous
students and in follow-up with them, in proportion to their level of involvement.?

A member of the school team is designated as the lead, or at least the point of contact, for parents/
guardians of Indigenous students. This person maintains the link with the Native Friendship Centre.

Training sessions for teachers and special educators are organized each year to increase their awareness
of the realities of Indigenous students.

Activities that celebrate Indigenous cultures are organized throughout the year.

Indigenous cultures and languages, as well as the local/regional history of Indigenous Nations, are visible
in the school.

A progressive welcome with parent participation has been organized for new Indigenous students during
the first week of school. The Native Friendship Centre may also be involved.

Staff scheduling is planned in such a way as to welcome students at any time during the year, and time is
allocated for teachers to review students’ school records.

One day of the week is dedicated to welcoming new students throughout the school year. A plan for the
day has been designed and adopted by the teaching team.?

Follow-up mechanisms are in place to support youth in grade six who are at risk of experiencing a more
difficult transition to high school, starting in April for the following year. The teams of the two schools
concerned and an intervener from the Friendship Centre are involved.

1This committee should be recognized as part of the staff workload for the school year with a total number of hours allocated.
2The proportion of the workload allocated to this task will depend on the number of students. For example, in a school attended by 10
Indigenous students with an “inclusion plan,” the Special Education Technician might have 10 assigned hours in their workload per cycle.

3Sample plan: tour of school with parents and Friendship Centre intervener; welcome by liaison officer; lunch with a teacher and some
classmates. Integration in class the next day.



The student’s language inclusion needs have been assessed in order to support them in learning the
language of instruction, while supporting preservation of the Indigenous first language.

Measures are planned to ensure cultural safety for Indigenous students and to encourage learning
about their culture, language and history.

A discussion is organized at the beginning of the school year with the Friendship Centre to build trust
with the parents/guardians of Indigenous students.

A starter kit* with basic, plain-language information has been provided to students and/or their parents
or guardians.

The school’s code of conduct and information about how the class-
room works have been explained to the students and their parents/
guardians as well as to the Friendship Centre team.

4 Examples of information to include: names of students in the class, list of required school materials, information on extracurricular

activities, information on daycare, school calendar, schedule, available student support services and details for a contact person should
the need arise.



RECOGNIZED PROMISING PRACTICES

g Conduct the screening as an interdisciplinary team including the teacher
Z . L .
W Involve the student, family and community in screening
o
Y Adopt a preventive approach in conducting screening
Always do a case history
% Gather a variety of medical, academic, socioeconomic and family information about the student as part of a holistic ap-
©  proach
wv
T Use student observation to develop the case history
w . . . .
2 Hold an interview with the student to develop the case history
Y Hold an interview with the student’s family and community to develop the case history
Learn about the student’s cultural and linguistic background before conducting the case history
Use only informal procedures and approaches with Indigenous students
" Use a variety of assessment strategies
':—; Ensure that assessment strategies are implemented by people who share the student's language and culture
w
5 Train the professionals who implement the assessment strategies
= Develop appropriate assessment strategies
E Use tests that are valid for Indigenous populations
g Take extra care when interpreting formal test results
g Inform the student's family of the tests used
2 Use comprehensive assessment strategies
Use dynamic assessment strategies
Use differentiated assessment strategies
> Share the criteria used to determine areas where difficulties exist
& Establish the conclusion or diagnosis as a team of professionals, including the teacher, and in collaboration with the parents
=)
—]
\21 Support the conclusion or diagnosis with diversified data
O  Ensure that the student’s difficulties are not caused by their specific cultural or linguistic background before making a conclu-
sion or diagnosis
(%]
% When making recommendations, suggest collaborative ways to help students succeed
3
Z  Make use of all the data collected on the student in order to make culturally appropriate recommendations
=
S
Y  Make recommendations accessible to parents
o

Source: Borri-Anadon, C. et al. (2019). “Pour une évaluation plus équitable des besoins des éléves autochtones: une synthése des connaissances
provenant d’écrits scientifiques et de deux communautés atikamekw”. Revue de la persévérance et de la réussite scolaires chez les Premiers Peuples,
vol. 3, p. 10-13; our translation.



Parents/guardians are aware of, and able to exercise, their rights regarding their child’s education.!

Parents/guardians have been given the opportunity to involve an interpreter, a Friendship Centre
intervener and/or other family members in meetings with the school team.

Care is taken to ensure that parents/guardians understand the information being shared with them.

The diagnostic tools used are adapted for Indigenous students and the professionals involved have
been provided with the necessary information to use them.

Care is taken to ensure that the student’s assessment, diagnoses and placement are not influenced
by:
- linguistic or cultural biases of professionals;
- trauma or culture shock, or difficulties encountered by the student in their personal and
family life.

Care is taken to ensure that any learning difficulties diagnosed are not a result of difficulties in
understanding the language of instruction.

The school team is familiar with the student’s academic history. The school previously attended by the
student has transferred their files, in order to facilitate follow-up of the student’s academic progress
and the continuity of the services offered.

Parents/guardians are aware of the intervention plan.

Regular communication is maintained with parents/guardians to keep them informed of activities and
work in progress, as well as of the progress made and difficulties encountered by their child.

If the student is given an individualized education plan or placed in special education classes, a plan
is made to bring them back into the standard trajectory. This plan is shared with the student and
parents/guardians.

The teaching team has received training in cultural safety to raise their awareness of Indigenous
realities.

The student has access to support services as needed for learning the language of instruction.?

It is important to ensure that parents/guardians understand that the suggestions made in
their child’s intervention plan are not mandatory. They can make their own suggestions, request
changes or refuse them.

1 For example, they might have access to an information sheet, a personalized contact, support from a Friendship Centre liaison officer,
interpreter services, etc.

2 Like the Services d’accueil et de soutien a I'apprentissage du frangais (SASAF) and the Services de soutien linguistique d’appoint en fran-
cisation (SLAF) offered to immigrant students.



Indigenous Education - The National Centre for Collaboration provides educational tools for
Indigenous and non-Indigenous educators teaching students and learners of all ages.

The Musée de la civilisation offers the First Peoples Digital Kit, which includes stories and
educational content in a fully online format.

TFO Media Group offers a series of education capsules named «Les Autochtones, tu connais?». They
talk about the cultures and perspectives of First Nations, Inuit and Métis.

The Val-d’Or Native Friendship Centre has created the Gabriel Commanda Educational Kit for schools,
intended for elementary and high school students. The initiative allows students to learn about First
Peoples and raises awareness about racial discrimination.

Nikamowin is a platform for discovering and listening to music by Indigenous artists.

Social and Emotional Learning Among Aboriginal Students is a pedagogical tool created in a context
of openness to the educational realities of the First Nations and Inuit of Quebec. It offers concrete
ways for teachers to support their students’ social and emotional learning (in 11 languages).

The ELODIL resources offer several language awareness activities (preschool and elementary levels)
that introduce students to linguistic diversity from an intercultural education perspective.

Indigenous Languages - Glossaries, Dictionaries and Writing Resources from the Government of
Canada provides definitions and equivalent terms in Indigenous languages, as well as useful writing
tools.

If you are a professional working with Indigenous students and you would like more
information or additional resources related to language issues, please contact the RCAAQ at
infos@rcaag.info.



https://www.nccie.ca/teaching-resource-centre/
https://troussepremierspeuples.mcq.org/en/
https://www.tfo.org/fr/univers/les-autochtones-tu-connais
http://en.caavd.ca/educationalkit.html
https://nikamowin.com/en
https://fondationjasminroy.com/en/initiative/alphabetisation-des-emotions-chez-les-premieres-nations/
https://www.elodil.umontreal.ca/guides/education-interculturelle-et-diversite-linguistique/
https://www.noslangues-ourlanguages.gc.ca/en/ressources-resources/autochtones-aboriginals/dictionnaire-dictionaries-eng#a1
mailto:mailto:infos%40rcaaq.info?subject=

The “Reconciliation: A Starting Point” mobile app is a reference tool for learning about First Nations,
Inuit and Métis Peoples, including key historical events and examples of reconciliation initiatives.

Radio-Canada’s Espaces autochtones features podcasts for discovering music (such as Mamawi Mu-
sique with Moe Clark) and informative content (such as Parole Autochtone with Mélissa Mollen Du-

puis).

The First Nations Youth Literature Inventory from the First Nations Education Council (FNEC) gives
teachers, librarians and other education professionals easy access to children’s books written by Indi-
genous authors, or on topics of interest to First Nations members.

Social Justice Resources from the British Columbia Teachers’ Federation.

Le mur invisible, a documentary by Laurence B. Lemaire, in which the filmmaker meets two young
Atikamekw women (2021).

Je m’appelle Humain, a documentary by Kim O’Bomsawin that explores the past with Innu poet Jose-
phine Bacon (2021).

Trick or Treaty? a documentary film by Alanis O’Bomsawin (2014).

Perspectives, savoirs et réalités des Premiers Peuples is a resource directory that is a joint initiative of
Université Laval, Université du Québec a Trois-Riviéres and Université de Sherbrooke.

Nunavik-IcE is an e-learning platform developed by Kativik llisarnilirinig. The site was created to foster
the development and sharing of educational resources relevant to Nunavik communities.

Ready-to-use materials for educators are available from the First Peoples’ Postsecondary Storytelling Exchange (FPPSE)



https://www.csps-efpc.gc.ca/tools/apps/ils/index-eng.aspx
https://ici.radio-canada.ca/espaces-autochtones
https://ici.radio-canada.ca/espaces-autochtones/mamawi-musique-avec-moe-clark
https://ici.radio-canada.ca/espaces-autochtones/mamawi-musique-avec-moe-clark
https://ici.radio-canada.ca/espaces-autochtones/parole-autochtone-avec-melissa-mollen-dupuis
https://ici.radio-canada.ca/espaces-autochtones/parole-autochtone-avec-melissa-mollen-dupuis
https://ge.cepn-fnec.com/literature/index.aspx?lang=eng
https://www.bctf.ca/topics/services-guidance/social-justice
https://premiers-peuples.fse.ulaval.ca/repertoires/repertoire-de-ressources-en-ligne
https://nunavik-ice.com/en/?home=1
https://fppse.net/resources/

RIRE’s thematic collection on the inclusion of Indigenous students offers a (non-exhaustive) overview of
the educational inclusion of Indigenous students in different school levels based on articles and resources
from its virtual library.

The British Columbia Ministry of Education has created the Aboriginal Worldviews and Perspectives in
the Classroom: Moving Forward project, which suggests concrete practices that teachers can adopt to
help their students improve their academic performance.

The Creating Racism-Free Schools through Critical/Courageous Conversations on Race guide has been
developed by Manitoba Education and Training.

The British Columbia Early Learning Framework is an example of First Nations inclusion in the collaborative
development process.

The Guide to Inspiring Initiatives for the Educational Success of Aboriginal Students from Quebec’s
Ministére de I'Education et de I'Enseignement supérieur describes the achievements of French and
English elementary schools that provide language of instruction services and support for Indigenous
students.

Pédagogie autochtone et pédagogie du lieu: proposition d’'un modéle d’enseignement autochtonisé
by Diane Campeau proposes a model that promotes the integration of Indigenous cultural dimensions in
teaching and learning activities.

Best Start Resource Center has developed the manual A Child Becomes Strong: Journeying Through Each
Stage of the Life Cycle to provide culturally specific teachings and information on the development and
education of First Nations children.



https://rire.ctreq.qc.ca/realisations/inclusion-premiers-peuples-dt/
https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/indigenous-education/awp_moving_forward.pdf
https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/indigenous-education/awp_moving_forward.pdf
https://www.edu.gov.mb.ca/k12/docs/support/racism_free/index.html
https://www2.gov.bc.ca/assets/gov/education/early-learning/teach/earlylearning/early_learning_framework.pdf
http://www.education.gouv.qc.ca/fileadmin/site_web/documents/education/diversite/guide_initiatives_reussitescolaire_EN_2015.pdf
https://acelf.ca/wp-content/uploads/2021/11/EF-49-1-052_CAMPEAU_vf1.pdf
https://resources.beststart.org/wp-content/uploads/2019/01/K12-A-1.pdf
https://resources.beststart.org/wp-content/uploads/2019/01/K12-A-1.pdf
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KNOWLEDGE OBILIZATION
Quebec Native Friendship Centre Movement

Overview of the scientific knowledge on an issue

Eﬂdigenous Languages, Bilingualism and Early Childhood

RCAAQ-2020

WHAT SCIENTIFIC RESEARCH TELLS US ABOUT BILINGUALISM
AND INDIGENOUS LANGUAGES

Indigenous peoples in Quebec are struggling to preserve their languages, which are at the heart of their culture and identity
(Taylor et al., 2008). In urban areas, the preservation and transmission of Indigenous languages is a particularly great
challenge and a concern for many parents. Accurate information is key to children’s parents and entourage optimally
supporting their children’s development. Scientific knowledge can thus guide parents and educators in making informed
decisions while also considering each family’s context and needs

It is normal that children who are learning a second language:
»» Mix their first and second languages in the same sentence (Daviault, 2011)

3 Have fewer vocabulary words in one of the languages (when both languages are considered, bilingual children will
have as much vocabulary as a unilingual child of the same age (Tupula Kabola, 2016)

»» Don’t know how to express a person, object or concept in one language, but are able to do so in the other language
(it depends on the contexts in which they are exposed to each language)

WHAT YOU SHOULD KNOW ABOUT BILINGUALISM:

None of these observations

» Bilingualism does not cause language or learning problems should ever trigger a shift in the
or IdlffICUl”leS- | _ home from the mother tongue to
> Bilingualism will not worsen a language disorder. a second language. It should

»» Knowledge and mastery of the parents’ first language
is an asset for children’ optimal development and overall
well-being.

always be the parents who
choose which language is
spoken at home.
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RCAAQ-2020

DATA ON INDIGENOUS LANGUAGES IN QUEBEC

In general, the data from the Statistics Canada 2016 Census show that several Indigenous languages are still very much alive
and in use. Approximately 70 Indigenous languages are still spoken and used in Canada.

In Quebec, over 40,000 people have an Indigenous mother tongue. The following table presents a comparison of the
Indigenous languages in Quebec with the largest numbers of speakers.

% OF THE POPULATION

LANGUAGE gﬁ/}ﬁ}%}g‘%\gg NUMBER W_,T% EGI/JVEAA Tl/(OWE | ANGUAGE
Cree 15 000 81%
Inuktitut 12 000 98%
Innu aimun 8 700 45%
Atikamekw 6 150 81%
Algonquin 1185 11%
Naskapi 590 45%
Mi’kmaq 485 8%
Mohawk 365 2%

“I'm so proud to speak my language [...] My
identity is my language.”

—Native Friendship Centre member

“It's important to keep our culture going and
it's important to try to keep our language
going. It'’s who we are.”

— Native Friendship Centre staff member
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Ball, Jessica (2011). Enhancing Learning of Children from Diverse Backgrounds: Mother Tongue- Based Bilingual or
Multilingual Education in Early Years. Paris, United Nations Educational, Scientific and Cultural Organization.

Cummins, Jim (1998). “Immersion education for the millennium: What have we learned from 30 years of research on
second language immersion?” in M. R. Childs & R. M. Bostwick (Eds.) Learning through two languages: Research and
practice. Second Katoh Gakuen International Symposium on Immersion and Bilingual Education. (pp. 34—47). Katoh
Gakuen, Japan.

Daviault, Diane (2011). L'émergence et le développement du langage chez I'enfant, Cheneliére Education, Montréal.

Naitre et grandir, “L’apprentissage de plusieurs langues, " https://naitreetgrandir.com/fr/etape/1_3_ans/langage/-
fiche.aspx?doc=ik-naitre-grandir-parole-langage-enfant-apprentissage-plusieurs-langue-bilinguisme

Naitre et grandir, “Le trouble développemental du langage,”
https://naitreetgrandir.com/fr/etape/1_3_ans/langage/fiche.aspx?doc=trouble-primaire-langage-dysphasie
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Thordardottir, Elin. 2010. “Towards evidence-based practice in language intervention for bilingual children.” Journal of
Communication Disorders, 43 (6), 523-537.
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85 Boul. Bastien

Wendake (Québec) GOA 4V0

Email : infos@rcaag.info
e p——— Website : www.rcaag.info
e ormsec  1-877-842-6354
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T INDIGENOUS LANGUAGES AND NATIONS IN QUEBEC <

Innus Innu-aimun Kuei Tshinashkumitin Innu-aimun
Wolastogey
Wolastoqiyik latuwewakon , . Wolastogey
. . Qey Woliwon
Wahsipekuk/Maliseet (Wolastogey
language)
Atikamekw
Atikamekw Itewin atikamekw Kwei Mikwetc
Mohawk: Speak
Kanien’keha:ka/Mohawk Kanien’kéha Shé: kon Nia: wen Moh.awk app
(available on App
Store)
More recent:
Mi’gmaqg/Micmacs Mi'gmaw Gwé Welalin Mi’gmaq
Older: Elnu
Naskapis liyuw-iyimuuun Waachiya Tshi nashkumitin _
Cris de I'Est
liyiyiuyimuwin Wachiya Migwech Cree
Cree, Eeyou
Anicinapeg/ Algonquins  Anicinapemowin Kwé Mig8etc-migwetc  Anicinapemowin
Hurons-Wendat Wendat Kwe Tiawenhk Wendat
Inuit Inuktitut Ai Nakurmik (Nunavik) Inuktitut

Waban-Aki/Abénaquis AIn8ba8dvyaw§3gan (la Kwai Wliwni
langue abénakise)

Inspired by the Secrétariat aux affaires autochtones, Quebec

To learn more, you can visit Indigenous Languages: Maps, Apps & Websites
from the Canadian Language Museum
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http://www.nametauinnu.ca/en/glossary
https://wolastoqewatu.ca/?&lang=en
https://en.wikiversity.org/wiki/Atikamekw_language
https://apps.apple.com/ca/app/speak-mohawk/id1281679652
https://apps.apple.com/ca/app/speak-mohawk/id1281679652
http://www.learn.migmaq.org/
http://learncree.ca/
https://kitiganzibi.ca/education/learn-anishinabemowin-algonquin/
https://languewendat.com/en/
https://www.itk.ca/online-learning-resources/
https://www.languagemuseum.ca/indigenous-languages-maps-apps-websites?_ga=2.128744526.375187419.1646336930-1268601988.1635187089

BEFORE INTERPRETATION
What should you do? Why?
Arrange the meeting space to make it less formal: for

example, arrange chairs in a circle/triangle rather than
having parents/guardians sit on one side of the desk.

Minimize power relationships to make parents/
guardians more comfortable.

Allow more time than usual. Everything must be said twice.

If the school has hired the interpreter, ensure that

they are comfortable interpreting for the parent/
guardian. The interpreter or parents/guardians may be

uncomfortable if there is a conflict of interest, a family

If the school has hired the interpreter, check that relationship, etc.

the parents/guardians are comfortable with the
interpreter.

It is the responsibility of the school to provide
Remunerate the interpreter. parents/guardians with the means to understand the
information shared with them.

DURING THE MEETING

What should you do? Why?
Be sure to speak directly to the parent/guardian, not  The discussion is with the parents/guardians, and a
the interpreter. relationship of trust must be built with them.
Avoid technical language and acronyms. Give Sentence-by-sentence interpretation is the most
information in small amounts at a time, clearly and reliable approach and reduces the risk that elements
completely. will be left out.

Allow parents/guardians time to absorb the
information, reflect and discuss with each other as
needed. Don’t be afraid of silence!

The information will be better understood and
discussions will be more constructive as a result.

Adapted from the Bank of Interpreters of the Centre intégré universitaire de santé et de services sociaux
de la Capitale-Nationale (April 2018).



https://www.ciusss-capitalenationale.gouv.qc.ca/en/services/banque-interpretes/travailler-avec-interprete-en
https://www.ciusss-capitalenationale.gouv.qc.ca/en/services/banque-interpretes/travailler-avec-interprete-en
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a3 JORDAN'’S PRINCIPLE &
"ENSURING ALL FIRST NATIONS CHILDREN )
GET THE SERVICES THEY NEED"

Jordan’s Principle:
—> Puts the child’s interests first;

-» Pays for health and social services and related supports for First Nations children in situations where
they would otherwise not have access to publicly funded programs.

The services offered to the child must meet the requirement of substantive equality, must be culturally
appropriate and must safeguard the best interests of the child.

Eligibility
First Nations children who are registered (or in the process of being registered), whether they live in com-
munities or not (on- or off-reserve). Specifically:

~» Children between 0 and 17 years old;

-» Parents, guardians or families in cases requiring the participation or presence of parents (family psycho-
logy follow-up, development of parenting skills, funding for housing or accommodation, etc.).

IN SOME CASES, GROUP REQUESTS CAN BE MADE

How to submit a request

1. Call the Jordan’s Principle Call Centre 1-855-572-4453 to get in touch with your local service
coordinator;

Confirm the eligibility of the child or group;

3. Complete your application for services under Jordan’s Principle and gather the relevant documents to
support your request.

ECONLCOILCOICONILONIL O COILCORL OO LN LONICO 22O 2L



Examples of services for children that may be covered:

Academic advisor School supplies

Teaching assistants Assistive technologies and electronics (e.g.
Tutoring services computer with speech synthesis, WordQ
Special education teacher Psycho-educational assessments

Speech therapy Adaptations for reduced mobility

Remedial education

Native Friendship Centres can be important allies in making your request under Jordan’s Principle. As
well as having access to information about requests, Friendship Centres have an agent dedicated to
supporting Indigenous parents making requests under Jordan’s Principle. Contact a Friendship Centre
near you for more information.

Jordan’s Principle from Indigenous Services Canada

Jordan’s Principle from the Assembly of First Nations


https://sac-isc.gc.ca/eng/1568396042341/1568396159824
https://www.afn.ca/policy-sectors/social-secretariat/jordans-principle/
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